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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1i 448 17.6 4.9 25 70.4 43.6
1ii 447 23.4 7.9 35 66.8 43.5
2i 107 17.5 4.6 25 70.1 10.4
2ii 106 23.7 7.1 35 67.6 10.3
3i 51 16.7 5.8 25 66.7 5
3ii 51 21.6 9.4 35 61.8 5
4i 49 17.6 5.6 25 70.2 4.8
4ii 49 20.3 9.5 35 58.1 4.8
5i 25 17.5 4.2 25 69.9 2.4
5ii 25 23 6.9 35 65.7 2.4
6i 92 17.1 5.9 25 68.4 9
6ii 92 23.2 8.5 35 66.1 9
7i 11 19.8 3.9 25 79.3 1.1
7ii 10 25.3 8.5 35 72.3 1
8i 15 17.8 4.9 25 71.2 1.5
8ii 15 25.5 8.4 35 73 1.5
9i 179 15.6 5.2 25 62.2 17.4
9ii 175 22.9 7.6 35 65.3 17
10i 46 16.7 5 25 66.9 4.5
10ii 44 22.6 7.7 35 64.5 4.3
11 100 39.8 13.9 60 66.4 9.7
12 51 37 14.5 60 61.7 5
13 181 32.6 14.5 60 54.4 17.6
14 328 36.9 13.7 60 61.5 31.9
15 17 43.5 10.8 60 72.5 1.7
16 64 41.1 12.5 60 68.4 6.2
17 137 35 14.4 60 58.4 13.3
18 12 34.9 14.7 60 58.2 1.2
19 54 38.2 13.6 60 63.7 5.3
20 69 40.9 13.5 60 68.2 6.7
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Q3 i) 


In this extract, attitudes towards Mozart are shown to differ greatly.  Emperor Joseph II and 
Van Swieten are excited and hang on Mozart’s every word, whereas Salieri and Rosenberg 
are presented as untrusting of Mozart.  They take an antithetical view compared to the 
Emperor and Van Swieten and are presented as challenging towards Mozart. 


Joseph II is shown to be excited by Mozart as he recalls Mozart and explains the story of 
their first meeting.  ‘This young man.’  The oxymoron ‘young man’ in the noun phrase ‘This 
young man’ suggests that Joseph II recalls Mozart as a child with great potential even at the 
age of six, with musical abilities far beyond his age.  Joseph’s recollection continues, and 
further suggests he wants to engage with Mozart.  The neologism ‘hoopla’ and exclamatory 
‘just like that!’ extends the air of excitement from the Emperor as someone of his position 
would be expected to demonstrate greater control of his emotions.  Perhaps Joseph wants 
to gain Mozart’s favour through showing the authenticity of his fondness.  This fondness is 
perhaps why he feels ‘embarrassment’.  This stage direction suggests that Mozart’s 
personality is utterly distinctive and unlike the usual reserved nature of other characters seen 
in the high court.  Perhaps, like his music, Mozart is unique and unsettling. 


Likewise, Van Swieten is presented as a fan of Mozart, primarily through the adverb in the 
stage direction ‘warmly’. The adverb presents Van Swieten as wholly welcoming of Mozart, 
but like Joseph II, Van Swieten may want to gain the favour of the great prodigy.  Further, 
the modifier ‘delighted’ exhibits Van Swieten’s enthusiasm to make his acquaintance.  This 
presents Mozart as able to charm and disarm some of the most powerful men in Europe at 
this time.  Gaining the affection of the Prefect of the Imperial Library perhaps suggests 
Mozart’s influence in court as his personality is loved and admired by both the Emperor and 
Van Swieten. 


In contrast, Salieri is shown to be suspicious of Mozart, and possibly jealous of him.  Salieri 
challenges Mozart through using the ‘superior’ language of Italian, in order to test Mozart.  
The adverb ‘sleekly’ implies the act is disingenuous and crafted to embarrass Mozart in front 
of all the other highly respected figures present.  Additionally, Salieri’s reaction ‘dryly’ 
suggests his feeling of inadequacy due to his inability to humiliate Mozart.  The adverb is the 
reaction to Mozart’s flood of Italian, and further reinforces Salieri’s motive and his desire to 
try to expose Mozart as some sort of fraud. 


Finally Rosenberg is presented as being frustrated by Mozart’s impunity.  Rosenberg’s 
‘startled’ reaction to the news of Mozart’s new opera in the stage direction presents his as 
condescending, especially through the repeated interrogatives ‘May I ask why?’.  Through 
employing the modal verb ‘May’ Shaffer reminds the audience that Rosenberg is a stickler 
for tradition and formality, and is highly unimpressed with Mozart’s choice.  The persistent 
questioning depicts Rosenberg as distrusting of Mozart, and annoyed by his lack of self-
control. 







Q3 ii) 


In Shaffer’s play ‘Amadeus’, the composer is all at once a high courtly figure at the peak of 
Viennese society, and also presented as a meaningless tool used by the aristocracy.  Set 
during the Age of Enlightenment, Shaffer emulates the cultural shift taking place, and 
captures the differing attitudes towards the composers from different sections of society. 


Early in Act I, Salieri outlines to the audience the common misconception that composers 
were ‘the willing slaves of the well-to-do.’  The pejorative noun ‘slaves’ in the noun phrase 
‘the willing slaves’ presents the composer as some form of possession, and is perhaps a 
reference to patronage during this period of time.  The Baroque era encouraged the use of 
music to praise God, and celebrate individuals, with the ‘well-to-do’ paying composers in an 
attempt to buy God’s favour, and also demonstrate their value and social stature through 
paying for extravagance.  However, Salieri is shown to detest this misconception through the 
interrogative ‘Who, I wonder, in your generations, will immortalise you?’  The complex 
interrogative suggests Salieri’s view is that composers were slaves, but in fact had power.  
The dynamic verb ‘immortalise’ exhibits the composer as a God-like figure, with the ability to 
perpetuate men through time; an ability exclusive only to them.  Salieri’s interpretation of 
being a ‘willing slave’, is that composers could enable an individual to be celebrated 
throughout history, but only if the patron could afford it.  Only the composer’s talent and 
ability had the power to make mediocre men remembered as great men.  Shaffer’s use of 
the pre-modifier ‘willing’ therefore implies that composers also benefit from this strained 
relationship.  


Composers are seen to resent one another in Act II.  Mozart is shown to be criticised for his 
unconventional opera, and the reaction of the traditional musical authorities is displayed.  
Mozart challenges the establishment when Van Swieten provokes a discussion, ‘I had 
assumed…you would choose more elevated themes.’  The tone of aloofness conveyed in 
the noun phrase ‘more elevated themes’ by Van Swieten suggests an exclusivity in the 
Brotherhood of free-masons and those in authority in the musical environment.  The pre-
modifier ‘elevated’ brings to light the ideologies of the Baroque era once again and suggests 
the traditional belief in social hierarchy and intellectual superiority, attitudes which Mozart is 
presented as not sharing.  The knowledge and intellect of the composer is portrayed as an 
almost holy phenomenon by Van Swieten, and Mozart’s actions offend him greatly. 


However, as a main proponent of the Age of Enlightenment, Mozart is naturally presented as 
opposing the norm and the traditional beliefs.  ‘How can we go on forever with these Gods 
and heroes?’  The rhetorical interrogative from Mozart expresses his firm belief that the 
composer is oppressed in their ability by the aristocratic patrons.  It is Mozart’s belief that 
musical creativity is limited by the desires and curiosities of people like Joseph II and other 
monarchs.  The passion of the composer to create beauty is seen to deteriorate in the eyes 
of Mozart.  As the first ever freelance composer, this is reinforced.  Mozart provided 
composition for the masses and he is presented as believing that all composers should do 
the same.  Shaffer’s use of the adverb of time ‘forever’ implies the extent to which Mozart 
feels the entrapment created by a hierarchy, will damage the legacy and future of opera. 


In conclusion, the composer is presented as an almost religious figure, but also a driver of 
change.  During the Age of Enlightenment, composers such as Mozart challenged the 
traditional beliefs associated with music and indeed society.  Mozart is presented as causing 
controversy wherever he went, and as a direct threat to the establishment, so loved and 
revered by Salieri and Rosenberg.  This caused an anomaly for the upper classes, but love 
radiated from the peasantry who appreciated the inclusion in the beautiful culture of the time. 
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Q3 i) 


In this extract, attitudes towards Mozart are shown to differ greatly.  Emperor Joseph II and 
Van Swieten are excited and hang on Mozart’s every word, whereas Salieri and Rosenberg 
are presented as untrusting of Mozart.  They take an antithetical view compared to the 
Emperor and Van Swieten and are presented as challenging towards Mozart. 


Joseph II is shown to be excited by Mozart as he recalls Mozart and explains the story of 
their first meeting.  ‘This young man.’  The oxymoron ‘young man’ in the noun phrase ‘This 
young man’ suggests that Joseph II recalls Mozart as a child with great potential even at the 
age of six, with musical abilities far beyond his age.  Joseph’s recollection continues, and 
further suggests he wants to engage with Mozart.  The neologism ‘hoopla’ and exclamatory 
‘just like that!’ extends the air of excitement from the Emperor as someone of his position 
would be expected to demonstrate greater control of his emotions.  Perhaps Joseph wants 
to gain Mozart’s favour through showing the authenticity of his fondness.  This fondness is 
perhaps why he feels ‘embarrassment’.  This stage direction suggests that Mozart’s 
personality is utterly distinctive and unlike the usual reserved nature of other characters seen 
in the high court.  Perhaps, like his music, Mozart is unique and unsettling. 


Likewise, Van Swieten is presented as a fan of Mozart, primarily through the adverb in the 
stage direction ‘warmly’. The adverb presents Van Swieten as wholly welcoming of Mozart, 
but like Joseph II, Van Swieten may want to gain the favour of the great prodigy.  Further, 
the modifier ‘delighted’ exhibits Van Swieten’s enthusiasm to make his acquaintance.  This 
presents Mozart as able to charm and disarm some of the most powerful men in Europe at 
this time.  Gaining the affection of the Prefect of the Imperial Library perhaps suggests 
Mozart’s influence in court as his personality is loved and admired by both the Emperor and 
Van Swieten. 


In contrast, Salieri is shown to be suspicious of Mozart, and possibly jealous of him.  Salieri 
challenges Mozart through using the ‘superior’ language of Italian, in order to test Mozart.  
The adverb ‘sleekly’ implies the act is disingenuous and crafted to embarrass Mozart in front 
of all the other highly respected figures present.  Additionally, Salieri’s reaction ‘dryly’ 
suggests his feeling of inadequacy due to his inability to humiliate Mozart.  The adverb is the 
reaction to Mozart’s flood of Italian, and further reinforces Salieri’s motive and his desire to 
try to expose Mozart as some sort of fraud. 


Finally Rosenberg is presented as being frustrated by Mozart’s impunity.  Rosenberg’s 
‘startled’ reaction to the news of Mozart’s new opera in the stage direction presents his as 
condescending, especially through the repeated interrogatives ‘May I ask why?’.  Through 
employing the modal verb ‘May’ Shaffer reminds the audience that Rosenberg is a stickler 
for tradition and formality, and is highly unimpressed with Mozart’s choice.  The persistent 
questioning depicts Rosenberg as distrusting of Mozart, and annoyed by his lack of self-
control. 



Sticky Note

This is a highly effective and well argued response to the question.  The candidate clearly understands the extract and has used terminology to support their argument throughout.  Perhaps slightly rushed towards the end, but understandable considering the time constraints.  25/25



Sticky Note

AO2 B5Perceptive analysis of languageMature and sophisticated reading20 marks



Sticky Note

AO1 B5Confident and sensitive application of terminologyVery well expressedMature organisation5 marks



Sticky Note

AO1 Thorough and continual focus on language and its effects



Sticky Note

AO2 Overview of each character involved



Sticky Note

AO2 Mature reading and analysis



Sticky Note

AO1 Correct term again.  Mature style



Sticky Note

AO1 Skillful organisation of response



Sticky Note

AO2 Confident reading of text



Sticky Note

AO1 Mature expression



Sticky Note

AO1 Focus on languageAO2 Explores meaning



Sticky Note

AO1/AO2 Thoughtful and considered response



Sticky Note

AO1 Dramatic features



Sticky Note

AO1/AO2 Explores meaning through language



Sticky Note

AO2 Secure analysis



Sticky Note

AO1 Accurate terminology



Sticky Note

AO1/AO2Well expressed and confident overview.



Sticky Note

AO2 Clearly identifies attitudes at start







Q3 ii) 


In Shaffer’s play ‘Amadeus’, the composer is all at once a high courtly figure at the peak of 
Viennese society, and also presented as a meaningless tool used by the aristocracy.  Set 
during the Age of Enlightenment, Shaffer emulates the cultural shift taking place, and 
captures the differing attitudes towards the composers from different sections of society. 


Early in Act I, Salieri outlines to the audience the common misconception that composers 
were ‘the willing slaves of the well-to-do.’  The pejorative noun ‘slaves’ in the noun phrase 
‘the willing slaves’ presents the composer as some form of possession, and is perhaps a 
reference to patronage during this period of time.  The Baroque era encouraged the use of 
music to praise God, and celebrate individuals, with the ‘well-to-do’ paying composers in an 
attempt to buy God’s favour, and also demonstrate their value and social stature through 
paying for extravagance.  However, Salieri is shown to detest this misconception through the 
interrogative ‘Who, I wonder, in your generations, will immortalise you?’  The complex 
interrogative suggests Salieri’s view is that composers were slaves, but in fact had power.  
The dynamic verb ‘immortalise’ exhibits the composer as a God-like figure, with the ability to 
perpetuate men through time; an ability exclusive only to them.  Salieri’s interpretation of 
being a ‘willing slave’, is that composers could enable an individual to be celebrated 
throughout history, but only if the patron could afford it.  Only the composer’s talent and 
ability had the power to make mediocre men remembered as great men.  Shaffer’s use of 
the pre-modifier ‘willing’ therefore implies that composers also benefit from this strained 
relationship.  


Composers are seen to resent one another in Act II.  Mozart is shown to be criticised for his 
unconventional opera, and the reaction of the traditional musical authorities is displayed.  
Mozart challenges the establishment when Van Swieten provokes a discussion, ‘I had 
assumed…you would choose more elevated themes.’  The tone of aloofness conveyed in 
the noun phrase ‘more elevated themes’ by Van Swieten suggests an exclusivity in the 
Brotherhood of free-masons and those in authority in the musical environment.  The pre-
modifier ‘elevated’ brings to light the ideologies of the Baroque era once again and suggests 
the traditional belief in social hierarchy and intellectual superiority, attitudes which Mozart is 
presented as not sharing.  The knowledge and intellect of the composer is portrayed as an 
almost holy phenomenon by Van Swieten, and Mozart’s actions offend him greatly. 


However, as a main proponent of the Age of Enlightenment, Mozart is naturally presented as 
opposing the norm and the traditional beliefs.  ‘How can we go on forever with these Gods 
and heroes?’  The rhetorical interrogative from Mozart expresses his firm belief that the 
composer is oppressed in their ability by the aristocratic patrons.  It is Mozart’s belief that 
musical creativity is limited by the desires and curiosities of people like Joseph II and other 
monarchs.  The passion of the composer to create beauty is seen to deteriorate in the eyes 
of Mozart.  As the first ever freelance composer, this is reinforced.  Mozart provided 
composition for the masses and he is presented as believing that all composers should do 
the same.  Shaffer’s use of the adverb of time ‘forever’ implies the extent to which Mozart 
feels the entrapment created by a hierarchy, will damage the legacy and future of opera. 


In conclusion, the composer is presented as an almost religious figure, but also a driver of 
change.  During the Age of Enlightenment, composers such as Mozart challenged the 
traditional beliefs associated with music and indeed society.  Mozart is presented as causing 
controversy wherever he went, and as a direct threat to the establishment, so loved and 
revered by Salieri and Rosenberg.  This caused an anomaly for the upper classes, but love 
radiated from the peasantry who appreciated the inclusion in the beautiful culture of the time. 



Sticky Note

A mature and thoughtful response.  Two episodes discussed in detail, which clearly demonstrate the different attitudes towards composers.  Context is woven in throughout the response without being overbearing--it is used meaningfully.35/35



Sticky Note

AO3 B5Confident evaluation and discussion of contextual factors.Confident grasp of overview.15 marks



Sticky Note

AO2 B5Perceptive analysis of language and meaning.Mature reading of text.Confident understanding.10 marks



Sticky Note

AO1 B5Thorough knowledge gained from integrated study.Confident and fluent throughout.Accurate and precise use of terminology.10 marks



Sticky Note

AO2 Purposeful conclusion



Sticky Note

AO3 Evaluation of contextual discussion



Sticky Note

AO1/AO2 Insightful discussion



Sticky Note

AO2/AO3 Perceptive exploration



Sticky Note

AO1/AO2 Term and analysis



Sticky Note

AO3 Purposeful context, integrated throughout response



Sticky Note

AO2 Thoughtful



Sticky Note

AO3 Meaningful discussion of context



Sticky Note

AO1 Precise on terminology



Sticky Note

AO2 Character analysis--purposeful 



Sticky Note

AO1 Internally context of episode



Sticky Note

AO1/AO2 Second episode



Sticky Note

AO1/AO2/AO3 Sophisticated and mature response



Sticky Note

AO2/AO3 Confident and perceptive 



Sticky Note

AO1 Accurate terminology



Sticky Note

AO3 Purposeful contextual discussion



Sticky Note

AO2 Mature analysis



Sticky Note

AO1 Accurate and precise use of terminology



Sticky Note

AO1/2 Stagecraft--aware of audience



Sticky Note

AO3 Contextual overview.  Confident



Sticky Note

AO1 Fluent
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Or, 
 
14. Using integrated linguistic and literary approaches, consider how Capote 


presents different attitudes towards women in 1960s America in In Cold Blood.
 [60] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates should 


select relevant material, to show how ‘women’ are presented throughout In Cold 
Blood and use literary and linguistic approaches to show what effects are 
achieved. 


AO2 Candidates need to show understanding of the theme in the text as a whole. 
Candidates are free to discuss different aspects of Capote’s presentation of 
‘women’ as long as they consider how Capote explores this theme. 
Look for and reward all valid interpretations.  These might include: 


• a focus on Nancy Clutter and her relationships with other female 
characters, especially Bonnie and Susan 


• Nancy and her relationships with Bobby and her father 
• Bonnie Clutter and her relationships with Herb and her children 
• mothers, for example Mrs Ashida, Mrs Hickock and Flo Buckskin 
• siblings, for example Bobo and Fern-Joy 
• Marie Dewey as the presentation of the ideal housewife 
• Josie Meier 
• the views of both Perry and Dick on women 


AO3 Look for and reward all valid and relevant contextual comments. 
Candidates may comment on some of the following: 


• Capote’s relationship with women (especially Harper Lee) and their 
influence on him 


• issues of gender roles in the 1950/60s 
• issues about motherhood/homemakers/employment 
• teenagers in the 1950/60s 
• family relationships 
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Or, 
 
16. Using integrated linguistic and literary approaches, discuss how Eggers 


presents his unconventional role as a substitute father in A Heartbreaking 
Work of Staggering Genius.  [60] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates should 


select relevant material, to show how his unconventional role as a substitute father 
is presented throughout A Heartbreaking Work of Staggering Genius and use 
literary and linguistic approaches to show what effects are achieved. 


AO2 Candidates need to show understanding of his unconventional role as a substitute 
father in the text as a whole. Candidates are free to discuss any aspect of this as 
long as they consider how Eggers explores this theme. 
Look for and reward all valid interpretations.  These might include: 


• the discovery of their father being both an alcoholic and abuser, and how 
Eggers responds to this being his only reference point 


• Eggers as brother and ‘father’ 
• the ease with which he accepts this role and his constant feelings of 


inadequacy as a parent 
• his occasional resentment of this role 
• Eggers’ highly overprotective behaviour 
• fear of being judged by those in authority, and his difficulties when having 


to explain their ‘situation’ 
• complications regarding education and finance 
• the games they play—the heart-warming moments they share 
• the harsh reality of some of their conversations 
• domestic arrangements 
• their attitudes to Eggers’ romantic adventures 
• Eggers’ implication that parents/parenting is not something which has to 


conform to conventional expectations 
• Toph’s attitude and responses to Eggers in this role 


AO3 Look for and reward all valid and relevant contextual comments. 
Candidates may comment on some of the following: 


• the nature of the text as a memoir and the real situations described in it 
• issues regarding adoption and education 
• Cultural/societal concerns in America at the time 
• attitudes towards single parents/young parents, and the nuclear family 
• different approaches to fatherhood—Eggers exhibits attitudes from 


different generations (strict discipline e.g. 1950s, and more relaxed, 
modern approaches) 


• lessons learnt from parents/his own father 
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Robert Minhinnick: Watching the fire-eater. 
 
Or,  
 
17. Using integrated linguistic and literary approaches, discuss Minhinnick’s 


presentation of different attitudes towards poverty near the end of the 
twentieth century in Watching the fire-eater.  [60] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates should 


select relevant material, to show how attitudes towards poverty are presented 
throughout Watching the fire-eater and use literary and linguistic approaches to 
show what effects are achieved. 


AO2 Candidates need to show understanding of the theme of poverty in the text as a 
whole. Candidates are free to discuss different interpretations of ‘poverty’ as long 
as they consider how Minhinnick explores this theme. 
Look for and reward all valid interpretations.  These might include: 


• his experiences in ‘Rio de Journal’ especially those in the jungle, and his 
attitude that the ‘Third World is being looted.’ 


• Minhinnick’s attitude towards Globalisation and Exploitation of the Third 
World 


• his experiences of the Community Programme in ‘The Scheme of Things’ 
• the way Minhinnick often presents poverty in a sympathetic manner, yet 


this is tinged with contempt and reluctant acceptance, especially in the 
DHSS office in ‘Taking It’ 


• comments about Wales and the Welsh, and their place within the world 
economy 


• specific discussion of Wales, e.g., ‘On the Pill’ 
 


AO3 Look for and reward all valid and relevant contextual comments. 
Candidates may comment on some of the following: 


• the impact of economy/money  
• globalisation 
• unemployment rates/National income in late 1980s/early 1990s 
• the culture, society and economy of Wales and its differences to locations 


around the rest of the world 
• first and Third World differences; global economy 
• Minhinnick’s authorial voice and opinions 
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Sticky Note

AO1 Terminology



Sticky Note

AO1 Second episode from text



Sticky Note

AO2 Discussion is broad and vague



Sticky Note

AO1 Error



Sticky Note

AO1 Terminology, but quotation needs context



Sticky Note

AO2 Analysis/discussion is unclear.  Needs development and clarity



Sticky Note

AO2 How?Thin analysis



Sticky Note

AO3 Author 







Sticky Note

AO2 Valid



Sticky Note

AO1 Error



Sticky Note

Discussion has drifted away from specifically addressing the topic



Sticky Note

AO2 Straightforward



Sticky Note

AO2 Discussion is not linked to question



Sticky Note

AO1 Error



Sticky Note

AO2 Basic sense of engagement, but needs closer link to the question



Sticky Note

AO1/AO2 Broad and vague.  response needs to be much more specific







Sticky Note

A thin response, which needs far greater discussion of the actual topic in the question.Terminology is frequently incorrect, and expression lacks clarity.  Analysis is straightforward.  Contextual discussion is minimal.19/60



Sticky Note

AO3 B2Very basic overview and consideration of context.6 marks



Sticky Note

AO2 B2Straightforward understanding of text.Does not always focus on the question.Much irrelevance.6 marks



Sticky Note

AO1 B2Basic evidence of integrated study.  Terminology errors.Lapses in quality of written expression.7 marks



Sticky Note

AO1/AO2 Lacks clarity



Sticky Note

AO1 Error



Sticky Note

AO2 Attempts to bring discussion back on topic
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Sticky Note

AO1 Error



Sticky Note

AO2 Continual focus on question



Sticky Note

AO1 terminology, but specify



Sticky Note

AO2 Mature discussion and reference to question



Sticky Note

AO1 Confident terminology and expression



Sticky Note

AO2 Mature reading of text



Sticky Note

AO1 Terminology



Sticky Note

AO2 Sound discussion of meaning



Sticky Note

AO1 Terminology



Sticky Note

AO2



Sticky Note

AO1 Aware



Sticky Note

AO1 Terminology but specify







Sticky Note

AO1/AO2 Confident



Sticky Note

AO1 Terminology



Sticky Note

AO2/AO3 Lovely overview



Sticky Note

AO1 Terminology



Sticky Note

A very well expressed and analytical response which addresses the question is explicit detail.Thoughtful consideration of language.23/25



Sticky Note

AO2 B5Mainly perceptive analysis.Excellent focus on question.Confident understanding.18 marks



Sticky Note

AO1 B5Confident application of concepts and methods.Accurate on terminology.Confident expression.5 marks



Sticky Note

AO2 Exploration of effect



Sticky Note

AO1 Terminology



Sticky Note

AO1 Well expressed



Sticky Note

AO2 Sound analysis



Sticky Note

AO1 Terminology







Sticky Note

AO3 relevant context



Sticky Note

AO2



Sticky Note

AO1 Terminology



Sticky Note

AO2 Valid point



Sticky Note

AO1 Terminology, but again should specify



Sticky Note
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2. (i) Re-read from the start of Scene 6, page 59 to page 61 “[BLANCHE looks at 
him gravely; then she bursts into laughter and then claps a hand to her 
mouth.]”  Using linguistic and literary approaches, discuss how Williams 
presents drama and tension in this extract. [25] 


 


AO1 Candidates should use accurate coherent expression and apply relevant literary and 
linguistic approaches, using appropriate terminology. 
Literary and linguistic features that may be explored in the extract include, but are not 
limited to: 


• stage directions ‘lifelessly’ and ‘uneasily’ to indicate their characteristics in this 
extract 


• verb ‘guess’, modal verb ‘must’ and predicative modifier ‘tired’ from Mitch 
• verb ‘grinding’ and noun ‘tracks’ to describe the streetcar—but can be linked to 


idea of fate 
• Mitch’s resigned attitude in the predicative modifier ‘afraid’ and noun ‘fun’ 
• use of the pronouns ‘I’ and the italicised ‘you’ by Blanche 
• adverbial ‘ all the time’ 
• abstract noun ‘entertainment’ 
• verb phrase ‘couldn’t rise’ and abstract noun ‘occasion’ from Blanche 
• noun phrase ‘a dismal mess’ 
• honest and probing interrogatives from Mitch 
• post-modified noun phrase ‘the law of nature’ 
• verb phrase ‘must entertain’ 
• Blanche’s imperative regarding finding her key 
• possessive determiner ‘my’ and abstract noun ‘welcome’ 
• minor exclamatory sentence ‘Good boy!’ 
• dashes in Mitch’s speech to indicate his nervousness 
• flirtatious interrogatives from Blanche 
• stative verb ‘desired’ 
• noun phrases ‘a single girl’ and ‘a firm hold’ 
• euphemism of ‘lost’ 
• adverb ‘never’ and stative verb ‘known’ from Mitch 


AO2 Candidates should discuss how dramatic tension is presented, selecting relevant 
supporting evidence to show how Williams’ use of language conveys meaning. 
Look for and reward all valid interpretations. These might include: 


• the evening out has been a failure and Mitch feels that it is his fault 
• although they are both downhearted  
• there is a nervousness in their conversation 
• Mitch feels he needs to please Blanche; he is infatuated with her, but is resigned 


to the fact that this has been a disaster 
• awkward, stilted conversation; elements of humour in this 
• Blanche is self-congratulatory for surviving the evening 
• but Mitch challenges her on her behaviour 
• she is in control of the relationship, and flirts with Mitch so that he continues to 


flatter her 
• she is melodramatic, but also slightly patronising towards Mitch 
• he is awkward in his attempt to kiss her; clearly nervous and finds her slightly 


intimidating 
• she is coy in return   
• he flatters her at the end of the extract, and makes it clear to her that he is 


infatuated with her 
• the final stage direction demonstrates the complexity of her character 
• relationship is one where Blanche is in control and can use her flirtatious and 


suggestive behaviour to dominate Mitch 
• he is willing to do what it takes to please her 
• there is a clear imbalance of power between them 
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 (ii) Discuss how Williams presents different attitudes towards desire in at least 
two other episodes from A Streetcar Named Desire.   [35] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates should select 


relevant material, to show how desire is presented elsewhere and use literary and 
linguistic approaches to show what effects are achieved. 


AO2 Look for relevant textual support with some reference to how literary and linguistic 
techniques are used to present desire throughout the play. 
Look for and reward all valid interpretations. These might include : 


• a focus on Blanche 
• title of the play and its significance – actual existence of a streetcar by this name 


at the time of writing 
• reference to fate and the inexorable path the characters (especially Blanche)are 


unable to avoid 
• Blanche’s sexual passion and promiscuity – there are many examples candidates 


may choose 
• the disastrous outcomes Williams suggests this may bring – her committal at the 


end of the play 
• Blanche’s long baths as a way of cleansing herself from guilt 
• her alcoholism 
• Blanche’s retreat into her own private fantasies help shield her from the harsh 


realities of her existence 
• Stella’s desire for Stanley, and her abandonment of her past; her choice of 


Stanley over Blanche is fuelled by desire 
• Stanley’s physical desire, and his actions regarding Blanche 
• Stanley does everything possible to uncover her ‘fantasies’ 


AO3 Look for and reward all valid and relevant contextual comments. 
Candidates may comment on some of the following: 


• concepts of loss 
• ideas of identity and roles within society 
• America post WWII 
• gender struggles—stereotypes of women in 1940s America 
• issues of class distinction 
• psychological concerns 
• setting in New Orleans 
• candidates may make reference to Williams’ own struggles with promiscuity and 


the difficulties of being an homosexual  at this time 
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Peter Shaffer:  Amadeus 
 
3. (i) Re-read Act 1, page 30 from “JOSEPH [to SALIERI]: Charming…Comme 


d’habitude!” to page 32 “SALIERI [blandly]: Scusate, Signore, but what are 
those?  Being a foreigner I’m not sure.”  Using integrated linguistic and 
literary approaches, discuss Shaffer's presentation of the attitudes towards 
Mozart in this extract.   [25] 


 
AO1 Candidates should use accurate coherent expression and apply relevant literary and 


linguistic approaches, using appropriate terminology. 
Literary and linguistic features that may be explored in the extract include, but are not 
limited to: 


• embarrassment from Joseph shown through the noun phrase ‘A little less 
enthusiasm’ and the verb ‘beg’ 


• dashes to indicate Joseph’s  excited train of thought 
• both exclamatory and interrogative sentence mood from Joseph 
• stage direction ‘clearly startled’ 
• stage direction ‘warmly’ from Van Sweeten 
• adjective ‘Delighted’ 
• adverb ‘again’ 
• Salieri’s use of Italian—a test of Mozart’s ability to use the ‘language’ of music 
• stage direction ‘dryly’ suggests his disappointment 
• furious interrogatives from Rosenberg 
• stage directions for Rosenberg ‘startled’ and ‘irritated’ 
• superlative noun phrase ‘A most unpleasant man.’ 
• stative verb and second person pronoun in the interrogative ‘Do you think?’ 
• Rosenberg’s use of the noun phrase and sibilance ‘a suitable subject’ and proper 


noun ‘National Theatre’ 
• Salieri’s litotes at the end 


AO2 Candidates should discuss the differing attitudes towards Mozart, selecting relevant 
supporting evidence to show how Shaffer’s use of language conveys their attitude. 
Look for and reward all valid interpretations. These might include: 


• Joseph’s embarrassment at Mozart’s over-zealous greeting 
• Joseph’s recollection of Mozart as a young boy suggests he made an impression 


on him; he appears to have an admiration for Mozart’s reputation, and almost 
appears excited to meet him again 


• this is mixed with his shock at Mozart’s laugh, which he interprets as a sign of 
Mozart’s embarrassment 


• Van Sweeten’s admiration of Mozart; he greets him with enthusiasm and 
warmness, and reminds Mozart they have met previously 


• Salieri’s elaborate welcome in Italian, the presentation of his music and the stage 
direction suggest an obsequiousness on his part 


• Rosenberg’s outrage at not having been consulted regarding the new commission 
suggests his dislike and distrust of Mozart 


• his questioning and disagreement with Mozart implies he does not like him 
• There is the sense that both Salieri and Rosenberg are threatened by Mozart’s 


arrival in Vienna, and their pompous behaviour reflects their belief that Mozart 
does not belong at Court 


• this is contrasted by the different attitudes from Joseph and Van Sweeten, who in 
general, appear to be excited by Mozart’s arrival in Vienna 
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 (ii) “To the court of Joseph II, the composer was almost like royalty.” Explore the 
presentation of attitudes towards composers in at least two other episodes 
from Amadeus. [35] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates should select 


relevant material, to show where different attitudes towards composers are presented 
elsewhere and use literary and linguistic approaches to show what effects are achieved. 


AO2 Look for relevant textual support with some reference to how literary and linguistic 
techniques are used to present attitudes towards composers throughout the play. 
Look for and reward all valid interpretations. These might include : 


• composers as the ‘celebrities’ of the time, able to provide entertainment for all 
• the jealousy exhibited between composers themselves, and resentment at the 


success of others 
• Mozart’s belief in his own abilities above all others, and criticism of others, 


including those of the ‘establishment’ of composers, e.g., Gluck 
• his many criticisms of Salieri and his work, combined with his recognition that he 


requires Salieri’s support in his attempt to earn a living 
• the power held by Salieri in his role as both Court Composer and then First 


Kapellmeister 
• Salieri’s jealousy of Mozart and the abuse of his power in stifling Mozart’s 


progression; his recognition that it is Mozart whom God has chosen to speak for 
Him on earth through music 


• Rosenberg’s belief in Italian rather than German compositions, and his dislike of 
Mozart’s lack of respect for tradition and unconventional behaviour 


• distaste for his ‘child prodigy’ status 
• Joseph II and his admiration for composers, but his lack of understanding 


regarding music ‘Too many notes’ 
• Van Sweiten’s clear love and affection towards Mozart, until the end with the 


incorporation of Masonic rituals into ‘The Magic Flute’ 
• class attitudes towards composers and music 


AO3 Look for and reward all valid and relevant contextual comments. 
Candidates may comment on some of the following: 


• role of music in the courtly life of the Hapsburg Empire and Europe  
• Joseph II as Holy Roman Emperor 
• competition between composers in an attempt for both status and recognition 
• age of the Enlightenment 
• how composers managed to earn a living 
• attitudes towards different nationalities 
• issues of class and sense of entitlement 
• attitudes towards religion and music 
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Diane Samuels:  Kindertransport 
 
9. (i) Re-read Act 1 Scene 1 from page 4 “EVELYN.  Most of it is junk” to page 6 


“FAITH. Might be too good for the flat.” Using integrated linguistic and 
literary approaches, discuss Samuels' presentation of Evelyn and Faith in this 
extract.   [25] 


 
AO1 Candidates should use accurate coherent expression and apply relevant literary and 


linguistic approaches, using appropriate terminology. 
Literary and linguistic features that may be explored in the extract include, but are not 
limited to: 


• concrete noun ‘junk’ 
• indefinite pronouns ‘anything’ and ‘all’ 
• interrogatives and imperatives from Evelyn to show nervousness 
• asyndetic list of equipment 
• simile ‘like a shop assistant’ 
• noun phrase ‘a difficult customer’ 
• elided modal verb ‘I’ll’ 
• collocation ‘just in case’ 
• modal verb ‘might’ to suggest Evelyn’s over protectiveness 
• Faith fronting both ‘Dad’ and ‘He’ 
• cardinal determiner ‘fourteen’ 
• noun phrase ‘my own stuff’ 
• stative verb ‘approved’ 
• abstract noun ‘taste’ 
• post-modifier ‘beautiful’ 
• infinitive verb ‘to moulder’ 
• intensifier ‘too’ and possessive determiner ‘my’ used by Evelyn 
• contrasted with intensifier ‘too’ and definite article ‘the’ used by Faith 


AO2 Candidates should discuss the presentation of Evelyn and Faith, selecting relevant 
supporting evidence to show how Samuels’ use of language conveys meaning. 
Look for and reward all valid interpretations. These might include: 
 


• Evelyn’s clear anxiousness regarding Faith leaving  
• her desire to protect and provide for Faith 
• some moments of slight sarcasm and humour from Evelyn in an attempt to hide 


nerves 
• Evelyn presented as being slightly over the top, in helping Faith pack 
• the fact that she ignores Faith’s objections, and initially ignores Faith’s comment 


about her father 
• Evelyn is a little hurt by some of Faith’s comments, but realises that she has grown 


up and needs to let her go 
• her clear love and affection for Faith 
• Faith’s attempt to gently placate her mother’s fussing 
• her realistic presentation/attitude in contrast to Evelyn’s fretting attitude 
• Faith’s desire to be independent 
• humour in her final comment; clear love for her mother 
• a touching moment between mother and daughter, highlighting one’s desire to 


protect and provide, and the other’s possible excitement at the adventure which 
lies ahead 
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 (ii) Discuss how Samuels presents the challenges faced by mothers of different 
time periods in at least two other episodes from Kindertransport. [35] 


 
AO1 Reward accurate coherent expression and clear organisation. Candidates should select 


relevant material, to show where the challenges faced by mothers of different time periods 
are discussed elsewhere, and use literary and linguistic approaches to show what effects 
are achieved.  


AO2 Look for relevant textual support with some reference to how literary and linguistic 
techniques are used to convey ideas about the challenges faced by mothers.   
Look for and reward all valid interpretations. These might include : 


• separation of mothers and children e.g. Helga and Eva at the start of the play, Eva 
and Lil when Eva is about to be evacuated, Faith and Evelyn 


• Eva's constant anxiety that Lil will throw her out or leave her 
• the effects of Eva being separated from her mother on Evelyn’s ability to be an 


effective mother to Faith  
• Lil helping Eva to find ways to bring her mother and father to Germany, and 


helping her cope with the disappointment when they don't arrive  
• Lil's attempts to protect Eva, e.g. from the Guard at the train station and from the 


newsreel of the liberation of Belsen 
• Eva becoming Evelyn; shedding her German Jewish identity; the effects of war on 


Eva as a child affect her as an adult, especially how she interacts with Faith – she 
is both mother and daughter 


• Evelyn’s refusal to go to America with Helga 
• how war broke up families and mother/child relationships 


AO3 Look for and reward all valid and relevant contextual comments. 
Candidates may comment on some of the following: 


• the effects of war on later generations of children 
• effects of war on Evelyn as an adult 
• issues surrounding evacuations, especially of separation from mothers 
• separation anxiety 
• concerns regarding identity and protection 
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Section B: Non-literary texts (open book, clean copy)


Answer one question from this section.


You will need a clean copy (no annotation) of the set text which you have studied for this section.


In your response, you must:


 • use integrated literary and linguistic approaches
 • analyse how meanings are shaped
 • consider the significance and influence of contextual factors


Andrea Ashworth: Once in a House on Fire (Picador)


Either,


11. Using integrated linguistic and literary approaches, discuss Ashworth’s presentation of different 
attitudes towards education in Once in a House on Fire.  [60]


Or,


12. Using integrated linguistic and literary approaches, discuss how Ashworth presents marriage in 
1970s/1980s England in Once in a House on Fire.  [60]


Truman Capote: In Cold Blood (Penguin Modern Classics)


Or,


13. Using integrated linguistic and literary approaches, discuss how Capote presents prison life in 
America in the 1960s in In Cold Blood. [60]


Or,


14. Using integrated linguistic and literary approaches, consider how Capote presents attitudes 
towards women in 1960s America in In Cold Blood. [60]
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Dave Eggers: A Heartbreaking Work of Staggering Genius (Picador)


Or,


15. “Success in the twentieth century is a matter of chance.” Using integrated linguistic and literary 
approaches, explore the ways Eggers presents some of the difficulties experienced by young 
people in A Heartbreaking Work of Staggering Genius. [60]


Or, 


16. Using integrated linguistic and literary approaches, discuss how Eggers presents his 
unconventional role as substitute father throughout A Heartbreaking Work of Staggering 
Genius.  [60]


Robert Minhinnick: Watching the fire-eater (Seren)


Or,


17. Using integrated linguistic and literary approaches, discuss Minhinnick’s presentation of different 
attitudes towards poverty near the end of the twentieth century in Watching the fire-eater.  [60]


Or,


18. Using integrated linguistic and literary approaches, discuss how Minhinnick presents city life 
towards the end of the twentieth century in Watching the fire-eater.  [60]


George Orwell: Down and Out in Paris and London (Penguin Modern Classics)


Or,


19. “A desperate struggle for survival.” Using integrated linguistic and literary approaches, discuss 
some of the ways Orwell presents life as a struggle for survival in Down and Out in Paris and 
London. [60]


Or,


20. Using integrated linguistic and literary approaches, discuss Orwell’s presentation of early 
twentieth century living conditions in Down and Out in Paris and London.  [60]


END OF PAPER
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Q16) 


In Eggers’ post-modernist memoir, his role as substitute father to Toph is shown to progress 
throughout the text.  ‘A Heartbreaking Work of Staggering Genius’ utilises a stream of 
consciousness style of writing in order to allow Eggers to convey his insecurities in his new 
role as a father.  Even though wholly unprepared for the task, he approaches the role 
lovingly and with gusto, and is shown to care for Toph entirely. 


Early in the memoir, in chapter II, Eggers recalls a time when he first attempts to be a 
traditional parent through taking Toph to baseball practice.  As Eggers sees the other 
conventional mothers he questions ‘Am I them?’  In the interrogative, the demonstrative 
pronoun ‘them’ has the effect of disassociating Eggers from the conventional mothers.  Also, 
the pronoun conveys a feeling of disgust at the thought of being traditional.  Perhaps this is 
the point in the memoir where Eggers comes to realise he cannot be conventional in his 
approach to his new found role and responsibility. 


Further, Eggers, now accepting that he doesn’t want to be associated with a traditional style 
of parenting, goes on to state, ‘they are the old model, we are the new.’  The contrast 
between the antithetical modifiers ‘old’ and ‘new’ presents Eggers as wanting to find a 
unique style of parenting.  Perhaps Eggers does not want to be like the ‘late baby boomer’ 
generation of mothers he’s been viewing.  The late boomer mother is typically characterised 
by the helicopter style of parenting they impose on their children.  The excessive coddling 
and readiness with which they approach their parentage is something which Eggers now 
finds abhorrent and resists.  He appears to want to prepare Toph for the brutality of the real 
world and not protect, or hide him from harsh reality.  This is reinforced through his 
interrogative, ‘So why do you suck so much at hitting?’  The blunt lack of fatherly care taken 
by Eggers towards Toph is entirely unconventional and atypical of the late boomer approach.  
The brutal honesty exhibited by Eggers is more representative of the Generation X to which 
he belongs, and so too is the desire to prepare Toph for the future the world has in store for 
him.  This scepticism that Eggers holds and radiates, may have been reinforced by the tragic 
death of his parents in such a short period of time by aggressive forms of cancer.  Here, 
Eggers is shown to care in an unconventional manner for Toph, in an attempt to prepare for 
the inevitable disappointment of the future. 


Eggers is shown to be unconventional in his protective nature.  Although this is considered 
to be a traditional approach to parenting, Eggers conveys his paranoia and obsession with 
Toph through the events in Chapter IV.  The ‘no-baby-sitter rule’ is brought to light as Eggers 
considers having a sitter to look after Toph.  The abstract noun ‘rule’ implies a sense of 
restriction, which would have been a popular style of parenting in the 1950s, as exemplified 
in the concept of the nuclear family.  Eggers perhaps strives to find the idealised family to 
create an environment in which Toph can thrive.  However, the use of the compound noun 
‘no-baby-sitter’ presents his unconventional approach, considering the ideas of freedom and 
liberation as exemplified by his own Generation X subculture.  His overprotective behaviour 
conveys a normalised sense of paranoia—perhaps instilled in Eggers himself through the 
‘Stranger Danger’ campaign, an event in American history which caused parents to become 
much more concerned for their children’s safety, to the point where children wouldn’t be 
allowed any freedom.   


His protective nature is exemplified in the meticulous specification put together concerning 
his romantic endeavours.  ‘She is a bad person.’  The repetition of the noun phrase ‘a bad 
person’ suggests Eggers’ need to protect Toph from anything that may affect him 
emotionally, but also could be due to Eggers’ own insecurities and feelings of inadequacy in 
his new role.  This is further suggested as Eggers exhibits his distaste for those who ‘feel the 







right to question me, us.’  The progression of the singular first person pronoun ‘me’ to the 
plural pronoun ‘us’ again suggests Eggers’ own feelings of inadequacy in his role, showing 
his paranoia and hatred of being questioned.  This may be a characteristic of Generation X 
due to the general fear of authority at the time, with the militarisation of the police force in the 
1980s and crack down on domestic child abuse.  Eggers does not want to lose Toph, and so 
keeps him hidden from prying eyes. 


Eggers is shown to progress greatly in his role as an unconventional father.  His progression 
is seen in Chapter VIII when Eggers criticises the parenting style of a mother who allows her 
child to smoke cannabis.  ‘She should be jailed.’  The simple declarative sentence 
acknowledges Eggers’ exertion of frustration at the complacency of other parents.  He has 
grown in confidence in his role, and the third person singular pronoun ‘She’, combined with 
the modal verb ‘should’, implies his ability and desire to now pass judgement of the qualities 
of other parents.  As readers, we feel more reassured in his ability to successfully educate 
Toph in the rights and wrongs of the world.  He is shown to accept his role further through 
the noun phrase ‘our fellow parents.’  Although sarcastic, the possessive determiner ‘our’ 
and the pre-modifier ‘fellow’ suggests Eggers is aware of his position in society and willingly 
embraces this. 


Finally, Eggers progression is demonstrated in the simple declarative ‘We are a circus 
family.’  The noun phrase ‘a circus family’ presents his style of parenting as both wholly 
unconventional, but at the same time completely in control of the task at hand.  Eggers is 
proud of the family he is maintaining, and may feel he has maintained a unique upbringing 
for Toph, whilst surpassing the norm of the nuclear family. 
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Section A: Post-1900 drama (open book, clean copy)


Answer one question from this section. Each question is in two parts. 


You will need a clean copy (no annotation) of the set text which you have studied for this section.


In your response to both parts of the question, you must:


 • use integrated literary and linguistic approaches
 • analyse how meanings are shaped


and in part (ii), you must also:


 • consider the significance and influence of contextual factors


Tennessee Williams: A Streetcar Named Desire (Penguin Modern Classics)


Either,


   
  


  


   


Or,


2. (i) Re-read from the start of Scene 6, page 59 to page 61 “[BLANCHE looks at him gravely; 
then she bursts into laughter and then claps a hand to her mouth.]” Using integrated 
linguistic and literary approaches, discuss how Williams presents drama and tension in 
this extract. [25]


 (ii) Discuss how Williams presents different attitudes towards desire in at least two other 
episodes from A Streetcar Named Desire. [35]
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Peter Shaffer: Amadeus (Penguin Modern Classics)


Or,


3. (i) Re-read Act 1, page 30 from “JOSEPH [to SALIERI]: Charming…Comme d’habitude!” 
to page 32 “SALIERI [blandly]: Scusate, Signore, but what are those? Being a foreigner 
I’m not sure.” Using integrated linguistic and literary approaches, discuss Shaffer’s 
presentation of the attitudes towards Mozart in this extract.  [25]


 (ii) “To the court of Joseph II, the composer was almost like royalty.” Explore the presentation 
of different attitudes towards composers in at least two other episodes from Amadeus.


 [35]
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Diane Samuels: Kindertransport (Nick Hern Books)


Or,


9. (i) Re-read Act 1 Scene 1 from page 4 “EVELYN. Most of it is junk.” to page 6 “FAITH. 
Might be too good for the flat.” Using integrated linguistic and literary approaches, discuss 
Samuels’ presentation of Evelyn and Faith in this extract.   [25]


 (ii) Discuss how Samuels presents the challenges faced by mothers of different time periods 
in at least two other episodes from Kindertransport.  [35]
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Q16) 


In Eggers’ post-modernist memoir, his role as substitute father to Toph is shown to progress 
throughout the text.  ‘A Heartbreaking Work of Staggering Genius’ utilises a stream of 
consciousness style of writing in order to allow Eggers to convey his insecurities in his new 
role as a father.  Even though wholly unprepared for the task, he approaches the role 
lovingly and with gusto, and is shown to care for Toph entirely. 


Early in the memoir, in chapter II, Eggers recalls a time when he first attempts to be a 
traditional parent through taking Toph to baseball practice.  As Eggers sees the other 
conventional mothers he questions ‘Am I them?’  In the interrogative, the demonstrative 
pronoun ‘them’ has the effect of disassociating Eggers from the conventional mothers.  Also, 
the pronoun conveys a feeling of disgust at the thought of being traditional.  Perhaps this is 
the point in the memoir where Eggers comes to realise he cannot be conventional in his 
approach to his new found role and responsibility. 


Further, Eggers, now accepting that he doesn’t want to be associated with a traditional style 
of parenting, goes on to state, ‘they are the old model, we are the new.’  The contrast 
between the antithetical modifiers ‘old’ and ‘new’ presents Eggers as wanting to find a 
unique style of parenting.  Perhaps Eggers does not want to be like the ‘late baby boomer’ 
generation of mothers he’s been viewing.  The late boomer mother is typically characterised 
by the helicopter style of parenting they impose on their children.  The excessive coddling 
and readiness with which they approach their parentage is something which Eggers now 
finds abhorrent and resists.  He appears to want to prepare Toph for the brutality of the real 
world and not protect, or hide him from harsh reality.  This is reinforced through his 
interrogative, ‘So why do you suck so much at hitting?’  The blunt lack of fatherly care taken 
by Eggers towards Toph is entirely unconventional and atypical of the late boomer approach.  
The brutal honesty exhibited by Eggers is more representative of the Generation X to which 
he belongs, and so too is the desire to prepare Toph for the future the world has in store for 
him.  This scepticism that Eggers holds and radiates, may have been reinforced by the tragic 
death of his parents in such a short period of time by aggressive forms of cancer.  Here, 
Eggers is shown to care in an unconventional manner for Toph, in an attempt to prepare for 
the inevitable disappointment of the future. 


Eggers is shown to be unconventional in his protective nature.  Although this is considered 
to be a traditional approach to parenting, Eggers conveys his paranoia and obsession with 
Toph through the events in Chapter IV.  The ‘no-baby-sitter rule’ is brought to light as Eggers 
considers having a sitter to look after Toph.  The abstract noun ‘rule’ implies a sense of 
restriction, which would have been a popular style of parenting in the 1950s, as exemplified 
in the concept of the nuclear family.  Eggers perhaps strives to find the idealised family to 
create an environment in which Toph can thrive.  However, the use of the compound noun 
‘no-baby-sitter’ presents his unconventional approach, considering the ideas of freedom and 
liberation as exemplified by his own Generation X subculture.  His overprotective behaviour 
conveys a normalised sense of paranoia—perhaps instilled in Eggers himself through the 
‘Stranger Danger’ campaign, an event in American history which caused parents to become 
much more concerned for their children’s safety, to the point where children wouldn’t be 
allowed any freedom.   


His protective nature is exemplified in the meticulous specification put together concerning 
his romantic endeavours.  ‘She is a bad person.’  The repetition of the noun phrase ‘a bad 
person’ suggests Eggers’ need to protect Toph from anything that may affect him 
emotionally, but also could be due to Eggers’ own insecurities and feelings of inadequacy in 
his new role.  This is further suggested as Eggers exhibits his distaste for those who ‘feel the 
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right to question me, us.’  The progression of the singular first person pronoun ‘me’ to the 
plural pronoun ‘us’ again suggests Eggers’ own feelings of inadequacy in his role, showing 
his paranoia and hatred of being questioned.  This may be a characteristic of Generation X 
due to the general fear of authority at the time, with the militarisation of the police force in the 
1980s and crack down on domestic child abuse.  Eggers does not want to lose Toph, and so 
keeps him hidden from prying eyes. 


Eggers is shown to progress greatly in his role as an unconventional father.  His progression 
is seen in Chapter VIII when Eggers criticises the parenting style of a mother who allows her 
child to smoke cannabis.  ‘She should be jailed.’  The simple declarative sentence 
acknowledges Eggers’ exertion of frustration at the complacency of other parents.  He has 
grown in confidence in his role, and the third person singular pronoun ‘She’, combined with 
the modal verb ‘should’, implies his ability and desire to now pass judgement of the qualities 
of other parents.  As readers, we feel more reassured in his ability to successfully educate 
Toph in the rights and wrongs of the world.  He is shown to accept his role further through 
the noun phrase ‘our fellow parents.’  Although sarcastic, the possessive determiner ‘our’ 
and the pre-modifier ‘fellow’ suggests Eggers is aware of his position in society and willingly 
embraces this. 


Finally, Eggers progression is demonstrated in the simple declarative ‘We are a circus 
family.’  The noun phrase ‘a circus family’ presents his style of parenting as both wholly 
unconventional, but at the same time completely in control of the task at hand.  Eggers is 
proud of the family he is maintaining, and may feel he has maintained a unique upbringing 
for Toph, whilst surpassing the norm of the nuclear family. 



Sticky Note

A very well considered and argued piece of writing.  Expression and fluency os very impressive.  Wide range of terminology accurately employed.  Meaning and contextual discussion linked throughout.60/60



Sticky Note

AO3 B5Confident evaluation of impact of contextual factors.Contextual discussion woven through response.Perceptive and sophisticated.25 marks



Sticky Note

AO2 B5A thoughtful and mature reading of texts.Perceptive analysis of language throughout.Confident understanding of techniques.15 marks



Sticky Note

AO1 B5Purposeful and sophisticated use of terminology throughout response.Expression is fluent and stylish.20 marks



Sticky Note

AO2/AO3  Mature and stylish



Sticky Note

AO1 Sophisticated throughout



Sticky Note

AO3  Reference to readership



Sticky Note

AO1/AO2 Mature



Sticky Note

AO1/AO2 Perceptive and sophisticated.  Very well expressed



Sticky Note

AO1/AO2 Effective line of argument.  Very well organised 



Sticky Note

AO3 Again, discussion of meaning is brought back to context



Sticky Note

AO1 Sophisticated use of terminology.  Thoughtful focus on language





		Blank Page





